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Reflection  
 

 
Q: What did you learn about design?   

Before I enrolled in this course, I thought of design as having to deal with 

architecture, art, and building. Perhaps my knowledge of design was a bit naive or 

generic, but I never thought of myself as a designer in education. I create lesson plans, 

activities, and projects, but those all had curricular focuses. Surely, I’m not a designer. 

Through this course, design became a mindset, not a title. I recognized that 

anyone who creates could be considered a designer. As I sit in a coffee shop and type 

this reflection, I can appreciate the thought that went into the design process for this 

building - it’s filled with big windows to let the natural light come in, soothing colors and 

artwork upon the walls, tables where friends chat about the weekend, and oversized 

chairs for people to stay a while. Outside there are coffee tables near a bonfire for those 

colder Michigan afternoons. It’s evident that the designers were empathetic to their 

customers - recognizing that their shop would be filled with individuals or small groups 

that would come in for both work and pleasure. They have a prototype that has been 

successfully implemented and have researched other coffee shops and their layouts for 

inspiration. The designers were successful in their design as I see every table occupied, 

a happy and quiet atmosphere where people can be productive on their laptops or enjoy 

conversation with a friend.  

It seems that this course has given my brain a new avenue to explore and 

implement in my professional life. I began my own design process with the problem of 

practice assignment. At the beginning of the course, I was a bit uncertain about whether 
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my problem would be big enough to go through all stages of the Stanford Design 

process.  

Q: What do both these concepts and experiences imply for your own 

work? 

At the beginning of this course, I began to wonder what types of designing I’d be 

exploring that could be implemented in my own classroom. I remember even sharing 

out to some of my colleagues the name of this course and thought I’d be in over my 

head with possible blueprints to be made or artistic creations that made me doubt my 

ability. I also questioned whether the content of this course would be elementary 

appropriate. This is something that usually comes to mind with any type of professional 

development, seminar, teaching conference or master’s course I choose to enroll in. In 

a world filled with so much technology and research at our fingertips, teachers have 

more options available to implement in their lessons that would motivate their students. 

I, however, still struggle with this new wave of technology and innovation and ways that 

I could adapt them to suit my six and seven year olds.  

With these concerns in mind, I was hopeful that this course would still provide me 

with enough information and content that I could have a few take-aways that I could see 

myself adapting into my own lessons. While this course covered a wide range of the 

design process, there were a few that stood out to me. These experiences have given 

me a different approach to my teaching.  
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Q: How you could use a design-based approach in your professional 

l ife.  

Classroom Management and Procedures 

 

 

 

 

 

 

Classroom management is always a major focus for teachers and I find that it’s 

especially emphasized in lower elementary. Many teachers spend the first half of the 

year developing ways for students to practice routines and classroom procedures in 

ways that they feel best fit the task at hand. I believe that with time and reflection, I have 

been able to adapt new management techniques that have benefitted the “flow” of my 

classroom and made students have explicit expectations. Many of the aspects of design 

thinking I have learned about in this course have given me some ideas of ways in which 

I can better manage my students.  

I have recognized that lower elementary students have more of an impulse to get 

out of their seat to ask a question or share their thinking. I found that I would frequently 

have students at my side instead of raising their hand from their seat. Rather than battle 

with this impulse or reflex many young students have, I decided to create a nonverbal 
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way for students to ask or “show” me what they need with the use of hand signals. This 

was something I thought would be a beneficial design approach or accommodation for 

my students as it would give them the opportunity to explain specifically what it is that 

they need but still remain at their seat. While teaching, I am able to glance across the 

room and see various hand signals up and can quickly address any bathroom/drink 

requests without wasting instructional time calling on them to ask that question.  

This way of designing my classroom management with nonverbal cues was 

admittedly challenging when I first implemented it. My first grade students aren’t as 

familiar with a “traditional” classroom setting where raising your hand becomes an 

instinct. Rather than fight what I believe is a developmental sense, my course of action 

was to “meet in the middle”.  

Get into Trouble 

Design thinking has also broadened my horizons in allowing my students to 

experiment with their lessons. I have always struggled with giving my students more 

responsibility and authority in their work. I want students to understand classroom rules 

and expectations - having students “lead” the way their learning goes, admittedly, 

makes me fear the potential chaos. 

Over the course of this semester, part of what I took away from many of the 

modules was that it’s okay to fail. Many inventions or designs were perfected during 

prototyping and testing. The designers are able to see what types of problems and 

difficulties may arise and work around them. It’s seems that most designers have 

become comfortable with the theory that the outcome outweighs the risk.  
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Understanding that many designers have this thought process, I was reminded of 

one of my favorite childhood movies, Sandlot, where a new boy in town is hesitant to 

make friends. His mother recognizes this and encourages him, “run around, scrape your 

knees, get dirty. Climb trees, hop fences, get into trouble, for crying out loud”. As a self-

diagnosed semi-control freak, I decided it was time to “loosen the reigns” with what type 

of expectations I had for certain activities.  

One of the ways I approached this was through the use of apps on our school 

iPads. I introduced “project-creating” apps in very general terms. I showcased what 

these types of apps have to offer and allowed students to create things, as they felt 

appropriate. I had no idea that this inclusion of creating recordings, videos, read alouds, 

etc. would spark such motivation amongst my first graders. Students would request to 

read their books longer so they could finish recording. I also noticed students taking 

ideas away from lessons I created, such as a solid properties and liquid properties 

scavenger hunt. After doing this as a class lesson, many students would recreate ways 

to use that same app but to produce a different product. Had I not allowed students the 

opportunity to explore and create their own work, I don’t know that I would have ignited 

such motivation and curiosity in learning.  

Don’t Get Comfortable 

While I’ve shared ways that I believe I’ve already incorporated design into my 

professional life, I believe I have plans to ensure I’m always creating and designing for 

my students. I need to remind myself: don’t get comfortable. Design is an ever-changing 

thing, as proven with the hundreds of iPhone software updates and the newest versions 

of textbooks released each year. As a teacher, it’s important not to settle. Strive for 
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better, take multiple looks at how things are working, slow down and break apart the 

things that aren’t working and why. For the parts that are successful, analyze “why”, 

then ask if it will work for the same group of students another year? 

Q: How can you integrate the design related issues we have been 

discussing in this course into your own work or teaching? 

Begin with the End in Mind 

In order to integrate the design related issues we have been discussing in this 

course into my own teaching, it’s important to begin the process with the end in mind. 

As a teacher, I must think about where first graders are expected to be in June and 

design ways for students to become “pre exposed” to those concepts so they’re familiar 

to them.  

One way I’ve approached this concept thus far is by using vocabulary words that 

I’ve often “substituted” for first-grade friendly words. I do believe that first grade is a year 

of great growth and students enter in the fall as kindergarteners, still struggling to 

understand a school setting. By the end of the year, I’m amazed with how much my 

students are capable of - thus, introducing vocabulary and concepts that would not 

necessarily be appropriate months prior.  

Having the advantage of teaching the same grade, I’m exposed to the same 

curriculum, content and can make comparisons among student achievement. When 

designing, I should recognize what my students are capable of by the end of the year 

and design things that will lead my students into that phase.  
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Know My Audience 

Most importantly, when applying my design thinking from this course into my own 

classroom, I must know my audience. It is imperative to think about what the students 

need, not what has been observed or recommended from elsewhere. This was 

emphasized during the empathy module during the semester. Most people know what it 

means to sympathize with someone, but to empathize with them gives the designer a 

much different perspective.  

I was guilty of implementing ideas or lessons that I had seen done in other 

classrooms or was widely-used. In doing this, I realize that I neglected to consider the 

people that would be involved in the use of this activity. To ensure success of a lesson 

or design, I should always know my audience and what it is they need. This relates to 

the Good/Bad Design Project from this semester. Searching for designs that were 

successful in their final product and those that made you scratch your head opened up 

great conversation among classmates and really made me look at those products 

differently. It’s an enlightening process to think about how some products were not 

thought through entirely, while others became so successful. 

This semester has given me the opportunity to change the way I think about 

design and the way it can relate to technology. It is important to reflect and make 

changes within your design choices so you never get too comfortable with the routines 

you have established, as with each new year comes new students with new learning 

styles and needs. It’s also important to allow students to make mistakes, explore and 

take risks. Allow students to become a part of their learning so that it ignites their 
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internal motivation to continue learning in new ways. This course has changed the way I 

view design and given me a new mindset for creating and instructing in my classroom. 


